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Cambridge primary review pdf

Cambridge Primary Review Trust: National Primary Network Review The National Primary Network was part of the Cambridge Primary Review Trust (CPRT), successor to the Cambridge Primary Review - (CPR). Funded by the Esmée Fairbairn Foundation; And directed by Professor Robin Alexander, CPR has been the most comprehensive inquiry about the English primary
education system for almost half a century. Between 2006 and 2012, and supported by researchers from 20 other universities, CPR's Faculty-based team gathered a wide array of evidence and published 31 interim reports, many of which generated considerable media, political and public interest. In October 2009, the CPR announced that it would be able to make a 100m-year-old
man with a Trust The Cambridge Primary Review Trust was a not-for-profit company dedicated to building the work of the Cambridge Primary Review. She received core funding from Pearson and additional research funding from other organizations. His chair was Professor Robin Alexander. He had four programmes: policy engagement, research, school leadership and
professional development, and through them he achieved seven priorities transferred from CPR and discussions created in the final report. Launched in 2010, the CPR's national primary network was a direct response to requests from teachers, teachers and others attending regional and national dissemination events that followed the launch of the final report. Most participants
supported the audit's ideas and proposals and indicated their desire to bring them forward, but many feared they could not do so without permission from national agencies and local authorities. CPR slammed this culture of control and compliance and argued that 'children will not learn to think for their heads if their teachers are only expected to do what they are told'. The network
was set up to start a process of professional empowerment and to support and disseminate the work of these schools, local authorities, teachers and others who want to explore and build on CPR ideas, findings and proposals. Such freedoms will remain illusory unless teachers understand the opportunities that are now open to them and understand the advantage of working
together, through organizations like CPRT, not in isolation. CPRT Regional Centres had 10 regional centres working closely with schools, local authorities and voluntary agencies to identify local educational needs and opportunities and to improve the principles of local partnership and community engagement to which the Trust, as well as audit before it, is firmly committed. The
Eastern Regional Centre Centre for East Anglia and neighbouring districts was based at the College and coordinated by Penny Coltman and Fiona Maine. Practice, politics, research: resources for Trust website teachers and researchers provides detailed information on the Trust's review and operation. Specially commissioned research research relating to childhood, primary
education and their social contexts is generally recognised as the most comprehensive of its kind. It is also available with a wealth of other evidence. The April 2017 Cambridge Primary Review Trust was closed, but its work with teachers and schools continues through a new Chartered College of Teaching that establishes a network for teachers interested in developing CPR
principles in practice. For more information, contact the Research Communities Coordinator at Chartered College of Teaching (e-mail jflutter@chartered.college). Cambridge Primary Review (CPR) preference for Vygotskian model school pupils and learning, not Piagetian's queried. There are weaknesses and uncertainties with great vygotskian ideas such as the zone of proximal
development, internalization, common construction, language mediation and educational acuturation, in relation to Piagetian, while human scientific research with babies suggesting the inherited ability to resush forearm people into the physical and social worlds gives a certain sucouse to Piageger's cause. The Vygotskian and CPR assumption that teachers can push students
beyond developmentally set boundaries is not unpatvorable good news, depending on how we judge the cultural purposes of education and depending on the type of students we want within our education system. Page 2 10 Comments 0 Like statistics Notes Be the first to love this 1st CAMBRIDGE PRIMARY REVIEW: WHAT NOW? Robin Alexander University of Cambridge 2.
www.primaryreview.org.uk www.routledge.com/education www.teachersfirst.org.uk/cpr 3rd FINAL REPORT Editor Robin Alexander Authors Robin Alexander Michael Armstrong Julia Flutter Linda Hargreaves Wynne Harlen David Harrison Elizabeth Hartley-Brewer Ruth Kershner John MacBeath Berry Mayall Stephanie Northen Gillian Pugh Colin Richards David Utting 'Formal
Conclusions and Recommendations of cambridge primary review agreed 14 authors of this report. They are fully supported by the members of the Advisory Committee of the audit, except those whose observer status requires them to remain neutral. Report, p xvi 4. PLOWDEN: REMINDER &lt;ul&gt;&lt;li&gt;Plugden as written &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Plowden as
Dedicated &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Plugden as Demonized &lt;/li&gt;&lt;/ul&gt; The 5th. There is a simple test of the changes announced in the June 2009 white paper. Children, their world, their education, p. 514 6. GOVERNMENT (DCSF press release, 4.10pm) It is disappointing that a review claiming to be so comprehensive is simply not up to date with many major
changes in the primaries. The world has moved on from the beginning of this review. If every child who thrives and reaches their potential is what matters then Professor Alexander's proposals are a setback. We have been putting in place the most basic reforms for decades following Sir Jim Rose's primary review - to make the curriculum less prescriptive and free it up for
teachers. She suggests that school start from the age of six, but that would be completely counterproductive - we want to make sure that children play and learn from an early age and give parents the choice to have their child start in September after their fourth birthday. Our expert testing group said it would be a setback for abolishing English and maths tests at 11, and we
manage the school report, which will give parents a far bigger picture of how schools are done. At best, the report is woolly and unclear how schools should be accountable to the public – it is clear to us that it would be a retrograde step to go back to the days when the real achievements of schools were hiding. And he doesn't fully mention [williams' report, the 'expert group' for
assessment and] our own major audit to transform SEN education and support for parents. We completely refute the claim that primary standards have not risen at all levels. Independent Ofsted inspections show that there have never been so many outstanding and good primary schools, and the results of Key Stage 2 show huge progress over the last decade - a tribute to the
outstanding quality of teaching, training and heads. 7. ... Cambridge's primary is over the long term, not the next election; and as an exercise in democratic engagement, as well as empirical research and visionary efforts, its final report is not only for transient architects and agents of politics. This is for all who invest daily, deeply and for life in this vital phase of education,
especially children, parents and teachers. Children, their world, their education, p. 514 8. What is it now? &lt;ul&gt;&lt;li&gt;RETURN TEXT &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Report - Routledge &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Accompanying research volume - Routledge &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Briefing - download &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Booklet -
widely distributed in printed copy; Download &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;DEBATE RETURN &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Media, politicians and the public &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;National Events &lt;;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Regional Conferences &lt;/li&gt;&lt;/ul&gt;&lt;ul&ul&gt;gt;&lt;li&gt;Other Conferences and Meetings
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;February 2010 Conference. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;' NEW WAY TO THINK AND TALK ABOUT PRIMARY SCHOOL' teacher education, UCET and UDE? &lt;/li&gt;&lt;/ul&gt; 9. REGIONAL CONFERENCES &lt;ul&gt;&lt;li&gt;For professional leaders in schools, local authorities, education and teacher research and others interested
&lt;/li&gt;&lt;/ul&gt; &lt;/li&gt; učitelja na prvom mjestu: cpr@teachersfirst.org.uk / 0844 800 5317 &lt;ul&gt;&lt;li&gt;5. studenog: Cambridge 18. studenog: Birmingham &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;26. studenog: Southampton 27. studenog: London &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;2. Prosinca: York 3. prosinca: Newcastle &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;13. siječnja:
Manchester 14. siječnja: Preston &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;19. siječnja: Bristol 20. siječnja: Exeter &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;28. siječnja: Norwich 29. siječnja: London &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;4. veljače: Cambridge &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Format: presentation, commentary, group za raspravu, panel/plenarna sjednica
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;&lt;li&gt;li&gt;Zvučnici....... &lt;/li&gt;&lt;/ul&gt; 10. TEME I DOKAZI: PREGLED MATRIX DOKAZNIH NITI Podnesci zvučne profile pretraživanja &lt;ul&gt;&lt;li&gt;Perspektive: &lt;/li&gt;&lt;/ul&gt;;ul&gt;&lt;li&gt;Djeca &lt;/li&gt;/ul&gt;ul&gt;;&lt;li&gt;Društvo &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Obrazovanje &lt;/li&gt;&lt;/ul&gt;;Ul&gt;lt;li&gt;Svrhe i
vrijednosti &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Uchenje i poučavanje &lt;/li&gt;&lt;/ul&gt;;ul&gt;&lt;li&gt;Kurikulum i procjena &lt;/li&gt;&lt;ul&gt gt;&lt;ul&gt;&lt;li&gt;Kvaliteta i standardi &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Raznolikost i uključenost &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Postavke profesci &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Roditeljstvo, briga i obrazovanje
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Iza škole &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Strukture i faze &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Financiranje i upravljanje &lt;/li&gt;&lt;/ul&gt; 11. ZAVRŠNO IZVJEŠĆE: OPSEG ZAKLJUČAKA I PREPORUKA &lt;ul&gt;&lt;li&gt;Ukupna slika &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Dječji životi &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Razumijevanje
djetinjstva &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Djetinjstvo, razlika i raznolikost &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Temelji i faze &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Ciljevi i vrijednosti &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Nastavni plan i program &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Pedagogija &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Procjena i testiranje
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Kvaliteta , standardi i odgovornost &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Osnovne škole &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Škole i druge agencije &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Nastavnici: stručno znanje, osposobljavanje i razmještaj &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Nastavnici: status, vodstvo i reforma radne snage
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Upravljanje, financiranje i policy &lt;/li&gt;&lt;/ul&gt; 12. PITANJA ZA RASPRAVU: STRUČNOST I OSOBLJE &lt;ul&gt;&lt;li&gt;Dugogodišnji neuspjeh u rješavanju between the curricula to be taught, the focus of teacher training and primary school staff must be addressed without further delay. The principle to be applied is that of the law
adopted in this report: children are entitled to a curriculum that is consistently well taught regardless of the perceived significance of its various elements or the amount of time devoted to them ... There should be enough flexibility in primary schools to allow this principle to be applied ... The urgency of this task and its potential costs require a full national audit of primary staff,
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Inspect primary school staff (recommendations 118-19, 124-28, 132-33) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Make a full overview of current and projected primary school staff. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Ensure that schools have teacher numbers, expertise, and flexibility to provide high standards across the curriculum.
&lt;/li&gt;&lt;/ul&gt; &lt;/li&gt;&lt;/ul&gt; and distribute alternative primary school teaching roles to a generalist class teacher without loss of benefit. &lt;ul&gt;&lt;li&gt;Clarify and correctly view the role of teaching assistant. &lt;/li&gt;&lt;/ul&gt; 13. QUESTIONS FOR DISCUSSION: TEACHER EDUCATION, TRAINING AND DEVELOPMENT &lt;ul&gt;&lt;li&gt;Initial teacher training and
continued professional development should move from models envisaged in accordance with received official wisdom to critical engagement, on the grounds that it not only does better teaching, but is a minimal position from which to improve student learning, empowerment, autonomy and citizenship... &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Education of reform teachers
(recommendations 119-23, 128-31) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Align teacher education with new goals, curriculum, and approaches to pedagogy. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Redirect initial training on childhood, learning, teaching, curriculum, and domain knowledge, along with an open exploration of core value and purpose issues.
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Test alternative ITT routes for different primary teaching roles and reopen the discussion of the two-year PRIMARY PGCE. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Replace current TDA professional standards with a framework of validated professional development research and student learning outcomes.
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Balance CPD support for inexperienced and less able teachers with freedom and respect for the experienced and talented. &lt;/li&gt;&lt;/ul&gt; 14. IMPORTANT TO DISCUSS: CHILDHOOD &lt;ul&gt;&lt;li&gt;The review is convinced of evidence that a sense of community is vital for both learning and well-being, and this is highlighted in both our
proposed primary education goals and our pedagogy account... &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;There is much more to children's lives than school... The value and impact of children's lives outside of school should be respected, as well as the rights of parents and carers to bring children in their own way, and relationships in home school should be seen as respectable and
reciprocal, not one-sided. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Childhood should be understood in terms of children's present, as well as future needs and abilities, and their right to a rich array of experiences that will lay the foundations for lifelong learning ... Children should be actively involved in decisions that affect their education ... Children are now considered competent and
capable learners, given the right language and social environment and teaching that includes, encourages, challenges and scaffolds their understanding. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Respect and support for childhood (recommendations 4-21) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;&lt;li&gt;Respect the children's experience, votes and rights
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Build on new research on child development, learning, needs &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Ensure that teacher education is fully informed by these perspectives. &lt;/li&gt;&lt;/ul&gt; 15. DEBATE QUESTIONS: FOUNDATIONS AND STRUCTURES &lt;ul&gt;&lt;li&gt;The central question is the character and quality of what our youngest
children face, whether in preschool or preschool &lt;/li&gt;&lt;/ul&gt; &lt;/li&gt;&lt;/ul&gt; settings, What is important is that the provision is correct. At this point... in admissions classes is often not ... If the provision is correct, the starting age ceases to be a problem. &lt;ul&gt;&lt;li&gt;New structures for early years and primary education (recommendations 22-31)
&lt;/li&gt;&lt;/ul&gt;&lt;ul&ul&lt;ul&31 gt;&lt;li&gt;Strengthen and expand the provision of early learning: ensure an adequate right to learn for children aged 3-6 and expand to age 2 in areas of social disadvantage and for children with special educational needs. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Expand EYFS to 6 years. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Replace KS1/2 with one
primary phase from 6-11. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Start a full and open discussion about the initial age for compulsory schooling. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Increase the qualifications of those working in the EY sector under EY's single workforce strategy. &lt;/li&gt;&lt;/ul&gt; 16. DISCUSSION QUESTIONS: GOALS, VALUES AND PRINCIPLES
&lt;ul&gt;&lt;li&gt;Curriculum policies, assessment, standards, inspection, teacher training and more related to primary education have no direction unless or until we ask why primary education ... &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Although it is desirable to have one set of goals for all schooling, the needs of children and the imperatives of their education at different stages are
also quite different ... &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;We reject the claim in the final rose report that there is a significant match between our primary education targets and the mean QCA targets rose proposes should now also apply to primary education. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Start goals (recommendations 32-37) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Establish a
new and coherent set of goals, Values and Principles for Primary Education 21. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Make goals work and not follow curriculum, teaching, assessment, schools, and education policy. &lt;/li&gt;&lt;/ul&gt; 17. PITANJA ZA RASPRAVU: CILJEVI &lt;ul&gt;&lt;li&gt;UČENJE, POZNAVANJE I RADITI &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Istraživanje,
poznavanje, razumijevanje, smisao &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Vještina udomljavanja &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Uzbudljiva mašta &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Provedba dijaloga &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;POJEDINAC &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Dobrobit &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Angažman
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Osnaživanje &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Autonomiju &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;JA , SECOND AND WIDER WORLD &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Fostering respect and reciprocity &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;&lt;li&gt;Promoting interdependence and sustainability Local, National, and Global Citizenship
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Celebrating Culture and Community &lt;/li&gt;&lt;/ul&gt; 18. THINGS TO DISCUSS: CURRICULUM 'PROBLEM' As seen by the Rose Review 'How can we best help elementary class teachers solve the problem of neighborhoods in pints of teaching 13 subjects, plus seminary, to sufficient depth, in available time? The QCA, with the help of
subject matter experts, is on the case and we will do our best to resolve it by the time we get to the final report.' Which? saw the Cambridge Primary Review As children move through the primary phase, their legal right to a broad and balanced education is increasing but unnecessarily undermined by a standard programme that combines high-stakes testing and the exclusive
focus of national strategies on literacy and numeracy. The most likely victims are art, the humanities and those kinds of learning that take time to talk, solve problems, and explore ideas expanded. Memory and recall were valued more than understanding and investigating, and transferring information more than a search for knowledge in its fuller sense. Plus - Separating the
curriculum from the goals ... Recipe and micro-control ... Divided curriculum: basics, and the rest ... Pernicious dichotomy: standards vs width ... Muddled discourse: objects, knowledge and skills ... Nettle sinless: expertise, personnel and training. Rose is a tidying-up operation, not a promised root-and-branch reform ... The debate on the purposes, content and quality of the core
curriculum remains wide open. 19. DISCUSSION QUESTIONS: CURRICULUM IMPERATIVES &lt;ul&gt;&lt;li&gt;New Curriculum (Recommendations 38-53) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&gt; lt;li&gt;Introduce a new primary school curriculum that: &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;ul&gt;&lt;li&gt;is firmly aligned with the proposed objectives, values and principles
&lt;/li&gt;&lt;/ul&gt;&lt;/ul&gt;&lt;ul&gt;&lt;ul&gt;&lt;li&gt;Based on evidence of childhood revision, society, the wider world and primary education &lt;/li&gt;&lt;/ul&gt;&lt;/ul&gt;&lt;ul&gt;&lt;ul&gt;&lt;li&gt;guarantees children's right to breadth, depth and balance and to high standards in all suggested domains , not just some of them
&lt;/li&gt;&lt;/ul&gt;&lt;/ul&gt;&lt;ul&gt;&lt;ul&gt;&lt;li&gt;ensures that the language, Literacy and Oracy Most Important &lt;/li&gt;&lt;/ul&gt;&lt;/ul&gt;&lt;ul&gt;&lt;ul&gt;&lt;li&gt;combines the national framework with protected local elements &lt;/li&gt;&lt;/ul&gt;&lt;/ul&gt;&lt;ul&gt;&lt;ul&gt;&lt;li&gt;encourages greater professional flexibility and creativity
&lt;/li&gt;&lt;/ul&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Complete the primary national strategy and reintegrate literacy and numeracy with the rest of the curriculum. &lt;/li&gt;&lt;/ul&gt; 20. PITANJA ZA RASPRAVU: KURIKULARNE ALTERNATIVE Kurikulum Kurikulum zajednice 30% nastavnog vremena Ukupni okvir i programi studija Lokalno predloženi NE-STATUTarna
&lt;ul&gt;&lt;li&gt;Domene &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Umjetnost i kreativnost &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Državljanstvo i etika &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Vjera i vjerovanje &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Jezik, oracy i &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Pismenosti &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Matematike
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Fizičko i emocionalno &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Zdravlje &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Mjesto vrijeme &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Znanost i tehnology &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Cilj &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt; li&gt;Dobrobit &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Angažman
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Osnaživanje &lt;/li&gt;&lt;/ul&gt;&lt;ul gt&gt;&lt;li&gt;Autonomy &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Poticanje poštovanja &lt;/li&gt;&lt;/ul&gt;;;Ul&gt;&lt;li&gt;i reciprocitet &lt;/li&gt;&lt;/ul&gt;&gt;&gt;en;ul&gt;&lt;li&gt;Promicanje međuovisnosti &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;i održivosti &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;li&gt;li&gt;Osnaživanje lokalnog
, nacionalnog &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;i globalno građanstvo &lt;/li&gt;&lt;/ul&gt; &lt;/li&gt;&lt;/ul&gt; Cultures &lt;ul&gt;&lt;li&gt;and communities &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Research, knowledge, &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Understanding &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&gt;&lt;li&gt;i makes sense &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Fostering Skills
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Exciting Imagination &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Implementation Dialogue &lt;/li&gt;&lt;/ul&gt;New Primary School Curriculum National Curriculum 70% of Teaching Time Total Framework of the Nationally Defined Statute Program study Nationally Proposed NON-STATUTORY 21. QUESTIONS FOR DISCUSSION : PEDAGOGY
&lt;ul&gt;&lt;li&gt;It is, of course, teaching, not testing, which increases standards ... Now we need to work to strengthen what, according to international research, separates the best teachers from others: their depth of knowledge and engagement with what needs to be taught, the quality and cognitive power of the classroom interaction they orchestrate, and their skill in evaluating
and providing feedback on student learning - all day, not just in year 6 and not just in literacy and numeracy literacy. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;The central recipe of teaching methods and lesson content should now stop ... Classes should be drawn from the political arena and returned to teachers. There is a necessary relationship between how teachers think about their
practice and how children learn. Students will not learn to think for their own lives if their teachers are only expected to do as they are told. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Evidence and Principle Pedagogy (Recommendations 54-61) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Work on repertoire pedagogy, not prescriptions, in principle, not with a prescription.
&lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Ensure that teaching and learning are properly informed by research. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Re-emphasize the principle that it is not for government or government agencies to tell teachers how to teach. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Avoid pedagogical quirks and fashions and instead act on those aspects of learning and
teaching, especially in speaking, where research evidence comes together strongly. &lt;/li&gt;&lt;/ul&gt; 22. DISCUSSION QUESTIONS: ESTIMATE &lt;ul&gt;&lt;li&gt;SAT's emphatically are not the only available form of summary assessment ... There is an urgent need for a thorough reform of the evaluation system, which goes beyond the DCSF Expert Group report of May 2009.
Children's learning in all aspects of the curriculum, including their ability to develop learning, should be formatively assessed during the primary phase and summarized before transferring to high school ... A single assessment process should not be expected to perform both formative and summative functions ... Moving to valid, reliable and properly modern procedures for a
broader approach to assessment will require careful research and reflection. reform (recommendations 62-74) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Keep a summative assessment of students at the end of the primary stage, but a non-complient assessment of responsibility from the learning assessment. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Replace current KS2 literacy/numeracy
SAT's with a system that evaluates i&lt;/li&gt;&lt;/ul&gt; &lt;/li&gt;&gt;&lt;/li&gt;&gt;&gt;&lt;/li&gt; children's achievement in all areas of their learning, with minimal disruption and without impairing what they are trying to assess. &lt;ul&gt;&lt;li&gt;Track school and system performance by testing samples. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Take advantage of the higher teacher
assessment. &lt;/li&gt;&lt;/ul&gt; 23. DISCUSSION QUESTIONS: ACCOUNTABILITY AND STANDARDS &lt;ul&gt;&lt;li&gt;Official evidence of whether standards in primary education have improved is not certain. At the heart of are two areas of difficulty: the validity and reliability of selected procedures, especially before 2000; and a historical tendency to treat test scores in limited
aspects of literacy and numeracy as proxies for educational standards as a whole. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;As an axiomatic, we take that in the public education system, teachers and schools should be fully accountable to parents, children, government, and the electorate for what they do. We reject any suggestion that our assessment reform proposals and inspections
imply otherwise. For us, the question is not whether schools should be held accountable, but for what and by what means. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Strengthen accountability, Redefine standards (recommendations 40, 47, 53, 75-85, 150) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Move forward from the debate whether schools and teachers should be held accountable (they
should) and instead focus on how. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Redefine primary education standards as a quality of learning in all curricula, knowledge and skills that children are entitled to, not just some of them. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Develop a school inspection model that complies with the proposed objectives and principles. &lt;/li&gt;&lt;/ul&gt; 24.
DISCUSSION QUESTIONS: SCHOOLS FOR THE FUTURE &lt;ul&gt;&lt;li&gt;Initiatives such as ECM and children's plan change the competence of primary schools, while this Review advocated for a greater role for schools in both communities and communities. At the same time there are pressures to expand the professional space and resources of schools ... In order to avoid
piecemeal development, the concept of primary school for the first part of the 21st century should be fully discussed. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Community and Future Schools (Recommendations 86-117) &lt;/li&gt;&lt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Build on recent initiatives that encourage multi-agency work and increase school support to ensure that an increasing range of
children's service professionals work in partnership with each other and with parents. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Strengthen mutual expert support through grouping, federation, all-through schools, and pooling expertise. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Protect small schools, especially in rural areas; in 2014, the Commission heard educational arguments for retaining
the remaining secondary schools. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Take an innovative approach to school design and the timetable that is marrying design and and properly reflects the proposed objectives for primary education. &lt;/li&gt;&lt;/ul&gt; 25. DISCUSSION QUESTIONS: PRIMARY EDUCATION FUNDING &lt;ul&gt;&lt;li&gt;Primary/Secondary &lt;/li&gt;&lt;/ul&gt;
&lt;/li&gt;&lt;/ul&gt; differential is based on long-outdated assumptions about curriculum, teaching and learning in the primary phase and the expertise they need and need to be eliminated ... Funding should be at a level to enable schools to meet their law curriculum obligations ... It should be preceded by a new funding formula ... a full examination of the staff.
&lt;ul&gt;&lt;li&gt;Funding school reforms (recommendations 149-51) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Remove primary/secondary funding differential. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Ensure that primary school funding is determined by educational and curricular needs. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Designing and costing alternative curriculum/needs models has led
to staff in primary schools. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Set up increased costs against savings from abolishing primary national strategy (PNS), budget transfer to schools, and otherwise reducing government control and infrastructure. &lt;/li&gt;&lt;/ul&gt; 26. QUESTIONS TO DISCUSS: POLICY PROCESS &lt;ul&gt;&lt;li&gt;The centralized reform experiment has produced
important and necessary changes in relation to children and children's services, but in relation to curriculum and pedagogy there is widespread agreement that it has gone too far ... It was also extremely expensive... Politicization of primary school education has also gone too far. The debate is blocked by derision, truth has been replaced by myth and spin, and alternatives to
current arrangements have been reduced to crude dichotomy. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;The apparent demise of national strategies and the government's promise to replace centrally focused reform with school self-determination may seem superfluous to some of the recommendations of this report ... But a process that concentrated a ton of power at the centre, and
over two decades so decisively overhauled the relationship between the government and teachers, cannot be unziped immediately. Centrally determined versions of teaching ... are all that many younger teachers know. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Policy Reform (Recommendations 50. – 53rd and 143rd – 53rd) &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Rebalance the
responsibilities of DCSF, local authorities and schools. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Replace the top-down control and recipe with professional empowerment, mutual responsibility, and respect for research evidence and professional experience. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Make a well-widening democratic deficit. &lt;/li&gt;&lt;/ul&gt;&lt;ul&gt;&lt;li&gt;Abandon the
discourses of derision, false dichotomy and myth and try to ensure that the discussion of education is finally an example, not negates what education should be about. &lt;/li&gt;&lt;/ul&gt; 27th www.primaryreview.org.uk www.routledge.com/education www.teachersfirst.org.uk/cpr www.teachersfirst.org.uk/cpr
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